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Rationale for Project

It seems in the past that high school students have not been exposed to the 1960s Civil Rights
Movement and the African-American views on society. This may be due to the emphasis on early
U.S. history and, thus, running out of time in the school year for more current events. The hope
of this project is to introduce to the student the social, economic, and political climate during the
Civil Rights Movement of the 1960s and then examine how things have changed, or the lack of
change, in today's society. In examining these issues of history, it is a way of providing examples
and a forum for emphasizing human relation issues of oppression and racism. This also can show
how an institutional power functions. The curriculum will give evidence on how African-
Americans have been left out of decision making, negatively stereotyped, and denied resources.
These human relation issues are important because students have to deal with the system of
oppression everyday. This project is designed to be a base project for future studies of human
relations issues in order to understand how society operates.

In designing the project, I could have chosen many time periods as a focus to the study. For
exam.nle, the Civil War and reconstruction period could be used to show a system that continues
to oppress a population. The project also could have focused just on today by bringing issues up
and corresponding them to systems of society that discriminate and hold down a population.
There are three reasons for use of both the 1960s and 1990s in this curriculum project. First, the
students need to understand the system of oppression that takes place in this society. With racial
tension high in the country at the present time, understanding human relations concepts, and
specifically understanding about racism, is important. It is equally important to instruct the
students on how to deal with the issues involved with racism. The project attempts to do this.
Second, I believe that students need to have infcrmation presented in different ways. In this
project, human relations issues are presented i. ~ontext of the 1960s and 1990s. As stated
above, the students have a lack of understanding about the events of the 1960s. Many students I
have talked with show great interest in this time period. By first using the 1960s as a setting for
explaining human relations issues, I hope to tap into their interest. Also, many of the issues are
clearly identified in the Civil Rights Movement. Another need of the students is to be presented
current information. This tends not to be done in the classroom. The importance ard interest in
history for the students probably emphasizes current decades and then proceeds back in history,
but history is logically presented from the past to the present. Finally, the designer of this project
has an interest in trying to explain the power structure in society and explaining both the Civil
Rights Movement and current issues. In my schooling, all of these issues were not presented until
I went to college. These issues need to be presented earlier in order for the student and the
instructor to understand them. The teacher learner process has the ability to expand both parties
knowledge about the human relations concepts. The project has evolved and continues to
expand. Realistically, in the classroom the human relation issues would be presented at the
beginning of the year. When talking about Columbus or slavery, it is important to understand the
power structure. This project may be incorporated anytime in the school year or around Martin
Luther King Day in order to give it more perspective. In other words, it can be adapted to
incorporate different issues or different time periods, but it can be expanded to deal with more




racial issues. This could be a base for future information about different racial groups:
Asian-Americans, Chicana/Chicanos, or ~‘fferent-isms including ableism, ageism, classism,
heterosexism, and sexism. :

A final note, the project is designed for a high school social classroom (U.S. history 10th grade
level) in a mostly white suburb with about 30 students (like £t. Cioud). This project could also be
used if there are African-American students or other people of color in the classroom because
they also have to understand the human relation issues and the history involved.
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Day One

TITLE: Introduction to Human Relations Issues.

THEME: Racism.

SPECIFIC CONCEPTS:

1. Racism is the systematic oppression and exploitation of human beings on the basis of

their belonging to a particular racial group (Andrzejewski 6).

Racism is part of America's culture and its institutions, and can be intentional and
unintentional.

OBJECTIVES--STUDENTS WILL:

1. Begin to understand the human relations issue of racism.

2. Be introduced to some other concepts including: discrimination, ideology, oppression,
and prejudice.

3. Start to understand the power relationship between oppression, prejudice, and racism.

4. Identify the historical presence of racism in our society, which includes being left out in
decision making and unequal access to resources.

EDUCATIONAL CONTEXT:

1. Instruction time involves one day.

2. This activity and others to follow are for a 10th grade social studies class of 30 students.

3. The module is to be used with other lesson days as an introduction and base for the
whole curriculum project dealing with the human relations concept of racism and
African-Americans.

4, Materials will consist of:

A A paper called "A Group Oppressed" (Attachment 1).
B. Questionnaire dealing with students perceptions of race (Attachment 2).

C. Human Relations Term Sheet (Attachment 3).




D. Instructors information for vocabulary--Andrzejewski; history--Nash and
Norman.

TEACHER/LEARNER ACTIVITIES

1. Place desks in a circle or some other arrangement to create a good atmosphere for
discussion.

2. Provide the class with "A Group Oppressed" (Attachment 1). The short essay describes
briefly the history of African-American oppression in North America. The students have
had U.S. History probably up to or through World War II, so these events are not new,
but presented in a different view.

3. The class will then read the essay and use it as a base for human relations issues.

4. The students then will receive a worksheet simply called "Questionnaire" (Attachment 2).
The worksheet is an attempt to show how their perceptions, stereotypes, and institutions
contain racism. This will be used to help understand future human relations issues that
will be covered in class.

5. When the class has completed the Questionnaire, the instructor will ask for volunteers to
present their answers to the questions. These answers will be placed on the board as a
general indication of how the class views racism.

6. A second worksheet called "Human Relations Term Sheet" (Attachment 3) will be handed
out. This will enable the teacher to use the class answers from the Questionnaire and also
the reading A Group Oppressed to explain certain human relations terms. Each of these
three attachments are continually used throughout the curriculum project. How the
process evolves is, a term is presented verbally and also is written on the board. Then, the
concept is related to Attachments 1 and 2 and other examples presented by the instructor.
The students are encouraged to add information in an attempt for an active educational
process.

7. The terms that should be covered in this session include racism, discrimination,
prejudice, and oppression. If time does not allow for these to be presented, they can be
covered on another day. This is the base for the future activities.

8. Finally, the students will be asked to read the Civil Rights Movement pages in their history
textbook overnight.

EVALUATION:

As a result of this exercise, the students should have an introduction to human relations concepts
of discrimination, ideology, oppression, and prejudice. The grading of the day's exercise is
basically based on class participation.
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Days Two and Three

TITLE: History of Oppression and the Civil Rights Movement 1960s.
THEME: Institutional Racism.
SPECIFIC CONCEPTS:

1. Institutional racism involves when a colonial system is established those in a superior
position seek to monopolize basic resources (Andrzejewski 5-6).

2. History of the U.S. involves the process of institutional racism and privilege that has
become both socialized and institutionalized in the everyday life of the people.

OBJECTIVES--STUDENTS WILL:

1. Understand the human relations concept of institutional racism.

2. Identify the historical presents of racism in our society.

3. Know basic events and people involved .vith the Civil Rights Movement.
4, Begin to understand the relationship between the Civil Rights Movement,

discrimination, and oppression.

EDUCATIONAL CONTEXT:
1. Instructional time is two days.
2. Activities involving the Civil Rights Movement is continued for three additional days.
3. Mz terials will consist of:
A Continued use of Human Relations Term Sheet.
B. Students textbook readings on Civil Rights Movement, or, if possible, parts of
Howard Zinn's A Peoples History of the United States (Chapter 17, 442-455)
(Attachment 6).
C. A handout entitled "Total Nation's Involvement in the Civil Rights Movement"

with directions and a political map (Attachments 4 and 5).

D. "Leaders of the Civil Rights Movement Report Format" (from Ed266 218 Pg. 46)
(Attachment 7).




E. Time line called "The Struggle for Equal Rights" (Atiachment 8).

F. Instructors information for vocabulary--Andrzejewski; history--Zinn, political--
Patterson, and social--Eitzen.

TEACHER/LEARNER ACTIVITIES:

1.

The first part of class the instructor will investigate what the students remember about the
concepts of racism, discrimination, prejudice, and oppression. If reinforcement of
meaning is necessary, time will be taken to explain.

Building on the first day, the concept of institution and institutional racism will be
presented to the class. The instructor will use A Group Oppressed, Questionnaire,
and other examples to reinforce the meaning. Student input is a necessary feature.
The instructor should present to the class the four basic terms of institutional
discrimination. First, the importance of history in determining present conditions.
Second, discrimination can occur without conscious bigotry. Third, institutional
discrimination is more invisible than individual discrimination. Finally, institutional
discrimination is reinforced because institutions are interrelated (Eitzen 280-1).

The students will then pair up in groups of five. A handout will be passed out called
"Total Nation's Involvement in the Civil Rights Movement" (Attachment 4) which will
explain an activity involving major events of the Civil Rights Movement. A map
(Attachment 5) is attached to plot where mjor events occurred. With the handouts, an
introduction to the Civil Rights Movement occurs by using either the students

textbook or, if possible, Chapter 17 "Or Does it Explode?” from A People's History of the

United States, by Howard Zinn (p. 442-455) (Attachment 6).

The students are asked to go through the reading finding events that correspond to a date
provided on the work-heet, plot on the map where the event occurred, ther: write the
event, what it is about, major groups/people involved, and the result of the event. The
answers are expected to be brief, and the students should work together to find the
answers. The project will show institutional racism, discrimination, and efforts to bring
down oppression. The activity will be completed on the next day.

With ten minutes remaining of class time, hand out "Leaders of Civil Rights Movement
Report Format" (Attachment 7). This will give directions for an activity to
occur on Day Five (should give the time over a weekend)..

Explain the assignment to the class. In each group, assign one person to research Martin
Luther King, Malcolm X, Rosa Parks, Philip Randolph, and Andrew Young. Encourage
the students to investigate the contributions of each individual. Ask the students to use
the Report Format in preparing their summaries. State they will need at least three
sources, and the project is a five minute informal presentation to their individual groups.
The Report Form wil! be turned in to determine if the activity was successfully completed
(ED 266 218 p. 46) (Attachment 7).




7. End of Day Two.
8. Beginning of Day Three.

9. Continue with The Total Nations Involvement in the Civil Rights Movement activity
until all groups are completed, or 15 minutes.

10.  Conduct a group discussion on the activity and bring events into the context of the human
relations issues of discrimination, oppression, institutional racism, and prejudice.

11, Hand out "The Struggle for Equal Rights" (Nash 921) (Attachment 8). This reprint from
the text The American People reinforces the events and effects from the earlier Civil
b Rights Movement activity in a brief and easy to understand language.

12, During the discussion, put on the board or overhead The Civil Rights Acts of 1964 and
1968 and Voting Act of 1965. Work these government bills into the context of the
protests. Explain the relationship between the systems discrimination, the protest, and the
government bills. Note that the Civil Rights Act of 1964 bars discrimination in the hiring,
promotion, and wages of employees of medium and large firms (Patterson 143). The
Civil Rights Bill of 1968 prohibits discrimination in housing (164). Finally, the Fifteenth
Amendment gave African-Americans the right to vote, but institutional devices kept them
from voting. The Voting Rights Act of 1965 forbids discrimination in voting and
registration (144-5).

13, By the end of class, the students should have a better understanding of the
African-Americans struggle against oppression in the 1960s. This concept will be
strengthened by a video on the next class day.

EVALUATION:

In days two and three human relations concepts have been reinforced with a special emphasis on
institutional racism. The main evaluation comes from the activities, map, group work, and
participation of the students. Even though the activity focuses on the Civil Rights Movement, it is
hoped the student begins to see these concepts in today's world.




DAY FOUR
TITLE: African-Americans Experience with the Civil Rights Movement.
THEME: Discrimination.
SPECIFIC CONCEPTS:
1. Discrimination is actions or practices that are carried out by the members of dominant

groups, or their representatives, which have a difterent or negative impact on members of
subordinate group (Andrzejewski 4).

2. During the Civil Rights Movement, the process of removing some discrimination from
institutions was attempted. Some success occurred, but other actions did nct affect the
oppressive system in place which affects African-Americans.

OBJECTIVES--STUDENT WILL:

1 Understand the human relations concept of discrimination.

2. Be introduced to types of discrimination including: isolated discrimination, small group
discrimination, direct institutional discrimination, indirect institutional discrirnination.

3. Experience through the media of video the Civil Rights Movement.

4. Identify in elementary ways different types of discrimination in the Civil Rights
Movement.

EDUCATIONAL CONTEXT:

1. Instruction time is one day with time the following day to finish.

2. Material will consist of:
A. Continued use of Human Relations Term Sheet.

B. A video called "Ain't Scared of your Jails", produced by Blackside, Inc. and PBS
video, Alexandria, VA.

C. Instructional information or vocabulary from Andrzejewski.




TEACHER/LEARNER ACTIVITIES:

1,

The first part of the class is an introduction to different types of discrimination: isolated
discrimination, small group discrimination, direct institutional discrimination, and indirect
institutional discrimination. The definitions should be placed on the Human Relations
Term Sheet.

The students will then be asked to write on a blank piece of paper the four
different types of discrimination leaving space for them to write examples. These
examples will come from the video. Students also will be asked to give their general

impressions of the film and the most important theme of the film. The assignment will be
due the next class day.

Show the video "Ain't Scared of Your Jails" by Blackside, Inc. and PBS Video,
Alexandria VA. This will take the students closer into the sounds and events of the 1960s.
Issues in the movie include: lunch counter sit-ins, formation of SNCC, the impact of che
sit-ins on the 1960 presidential campaign, and the freedom ride. The video is 50 minutes
long, so realistically there should be ten minutes left on the tape when the class finishes.
The instructor will summarize what was not seen on the next class day.

Day ends with the video, and a discussion on the day's aciivity will take place on next
class day.

EVALUATION:

The day's evaluation comes from class participation, papers from the video, and the next day's
discussion on the video.

L
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DAY FIVE

TITLE: Leaders of the Civil Rights Movement in 1960s.
THEME: Affrican-Americans.

SPECIFIC CONCEPTS:

1. African-Americans refer to people of Affican descent living in the United States.

2. The leaders of the Civil Rights Movement have different ideas and concepts of racism and
how to remove some barriers of oppression.

OBJECTIVES--STUDENTS WILL:
1. Present finding of research about Civi: Rights leaders.

2. Understand different philosophies ar activities of persons who influenced and aided the
quest for civil nghts.

3. By presenting and understanding contributions of individuals, students will gain a clear
view of the Civil Rights Movement.

4. Students can consider how they use their own spheres of influence to promote justice
and equality.

EDUCATIONAL CONTEXT:
1. Instruction time--one day.
2. Matenals will consist of.
A Library reference material.

B. Worksheet Leaders of the Civil Rights Movement Report Format (ED 266 218)
(Attachment 7).

C. Worksheet Leaders of the Civil Rights Movement Information (Attachment 9).

D. Instructional information: ED 266 218, vocabulary--Andrezejewski,
political--Patterson.

10
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TEACHER/LEARNER ACTIVITIES:

1. The goal of this day is to tie all the history part of the curriculum together in order to
proceed into current issues of the African-American population.

2 Have the students get into groups and pass out "Leaders of the Civil Rights Movement
Information (Attachment 9). This form will be used by the students to place information
on the details of the life and contributions of Martin Luther King, Malcolm X, Rosa Parks,
Philip Randolph, and Andrew Young.

3. The individual students have five minutes to present their reports to their group..

4. After the reports are completed, conduct a group discussion that concludes the Civil
Rights Movement. This should emphasize the individual reports and should also tie human
relations topics (oppression/discriminatiorn/etc.) to the video.

5. Before the end of the hour, have the student turn in the Human Relations Term Sheet
"Total Nation's Involvement in Civil Rights Movement", map, videotape reactions, and
the Leaders of the Civil Rights Movement Report Format and Information Sheet.

EVALUATION:

All of the papers mentioned in number S will be evaluated for how successful the students have
completed the first part of the curriculum project. Participation in class will also be taken into
account. The Human Relations Sheet will be returned the following day, other worksheets will
follow.
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DAYS SIX AND SEVEN

TITLE: African-American Situation Today.

THEME: Continued oppression and prejudice.

SPECIFIC CONCEPTS:

1. Oppression exists when any entity intentionally or unintentionally inequitably distributes

resources, refuses to share power, imposes ethnocentric culture, and/or maintains
unresponsive and inflexible institutions towards another entity for its supposed benefit and
rationalizes its action by blaming or ignoring the victim.

.

Prejudice involves an irrational and negative attitude directed at an outgroup because of
real or alleged physical or cultural characteristics (Andrzejewski 6).

3. As in all times in U.S. history, there is continued oppression and prejudice in society.

OBJECTIVES--STUDENTS WILL:

1. Understand the concepts of oppression and prejudice in today's world.
2, Identify some current oppression and prejudice towards African-Americans in their life.
3. Distinguish between oppression and prejudice.
4, Know that all systems contain institutions that may control a group of people.
EDUCATIONAL CONTEXT:
1. Instruction time is two days.
2. This is an introduction to the current issues of racism.
3. Materials will consist of:
A. A number of overheads to explain the economic and social life of

Affican-Americans (Attachments 10-14).

B. A Minneapolis Star Tribune special reprint "Issue of Race" (Attachments 15, 16,
17).
C. Instructor's material: vocabulary--Andrzejewski; political--Patterson;

social--Eitzen and Lauer.




TEACHER/LEARNER ACTIVITIES:

1.

The next two days will take more preparation time for the instructor. Most o1 ..1is
curriculum project has focused on discussion between class and teacher, or group
activities. The first day of current issues of African-Americans will be mostly lecture, but
hopefully the class can interact with the discussion.

At the beginning of the day the instructor will tie the past to the present. This will bring
the subject closer to the student and is the base for the rest of the project. The
introduction begins with the aftermath of the Civil Rights Movement (even though
some people believe it is continuing and actually should continue). Some points that
should be stated in the introduction to the day include:

a. During the later part of the 1960s Vietnam took attention and money away from
programs that would have helped people of color.

b. Rising expectations of African-Americans were not met in terms of jobs or other
benefits.
C. When Martin Luther King was murdered in 1968, the most active part of the

modern Civil Rights Movement came to an end.
d. Most significant progress for equality occurred during the 1960s.

e. The status of African-Americans has deteriorated since the Civil Rights Movement
(Patterson (149). Why? (Big question.) Some answers are institutional racism.
Others are that power holders do not want to give up power (so oppression), core
ideas or traditions (liberty, equality, individualism, diversity, unity,
self-government) are myths and are not always in practice (or even used against a
population) (4,5).

f American focus for equality has been limited. One of the largest problems in the
U.S. is discrimination (164-65). In order for this class to understand how a
country with many resources can have so much discrimination, it needs to
understand the inequality that takes place today. This will enable us as a people
to better understand oppression, racism, and prejudice towards
African-Americans.

Areas of focus in the lecture part of the lesson include basic patterns of institutional
discrimination, income, education, unemployment, types of employment, and health. Also

discussed is the African-American family.

Students are expected to take notes of the most important concepts, and the instructor will
suggest what is important. This includes the basic patterns of institutional discrimination

13
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10.

and scme trends, but not statistics. Students can ask questions during any part of the
lecture.

In the area of income, Overheads | and 1A (Attachments (10 and 11) show inequalities in
household income (Patterson 145). The main point is when the economy was in an
economic upturn in the 1980s African-Americans income was lower. Poverty

was persistent in the African-American population during this time. Poverty rate is
shown on the Overhead 2 (Attachment 12), 33.1% for African-Americans compared to
10.5% for whites (1987). The children's poverty rate was 47.7% for

African-Americans and 16.2% for whites. This information shows that the
African-American population as a whole is being discriminated against economically

by society's institutions (Eitzen 28).

In the area of education, the discussion will focus on low educational achievement is a
major barrier to p°nple of color. Overhead 3, (Attachment 11) on education shows
differences in completion of years in school. The main point is a lower level of
achievement does not help the population and increases oppression. Why do
African-Americans have lower achievement? Discrimination in the schools, language
differences, malnutrition, drug abuse, and teenage pregnancy are all factors that can be
discussed. Even with a college education, African-American earn $15,000 less annually
than a white college graduate (288, 90).

In the area of unemployment, focus on African-American rates usually are double the
national rate. Overhead 4 (Attachment 14), unemployment shows the difference in 1988.
The discussion suggests that social unrest can increase with unemployment. Social
problems due to unemployment may be a reason for crime rates and add to the problems
of racism (even part of racism) (290-91).

In the area of employment, the focus is that even African-American people not affected
by unemployment are overrepresented in jobs where pay, power, and prestige are low.
These jobs are in blue-collar, service industries. One other problem is the U.S. economy is
switching from a manufacturing based to informational and service based. The effects of
this for people of color is the trend towards unemployment, low pay, and changing
distribution of jobs. This is a system that is becoming more oppressive to the
African-American population (291-2).

The last area of discussion is health, which is another area in which people of color are
disadvantaged. Some examples include: years of life averages 6 years less for
African-Americans than whites, racial inequalities exist in the kinds of medical care people
of color receive, and in the number of people without health care African-Americans
(21.8%, whites 10.1%) (292).

If time permits on Day 6, discuss the African-American family. The greater likelihood is
that it would be a single-parent family, divorced or widowed. Bring this in context to the
other issues discussed on this day. Point out some positive points about the

14
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12.

13.

15.

16.

17.

16.

19.

African-Americans lives such as the fact that the black single-parent family tends to adjust
better to their situation than do whites. This is because of extended family support and
greater acceptance of single parenttood (Lauer 460-466).

This day is for the students to begin to see the important issues that are involved in
African-American lives. There will be positives and negatives involved, and the students
will gain a better understanding.

Before the end of the day, pass out a Minneapolis Star Tribune special reprint "Issue of
Race" (Attachments 15, 16, 17).

For the next day, have all the students read the introduction called "To Discuss Issues of
Race, We Must Look at Ourselves". Then with the class in groups of five have three
groups focus on the article "Race Not an [ssue to Many", by Bob van Sternberg
(Attachment 16), and three other groups focus on "On Race, Local Media Deserves
Euthanasia", by Syl Jones (Attachment 17). Other articles of interest include: "Birth to
Death: Race Sets our Agenda for Life", by Kim Ode, "Neighborhoods' Clout Tied to
Color", by Allen Short, "Media Reports Reflect Racial Attitudes", by David Peterson.

End of Day 6.
Start of Day 7.

Instructor brings general overview of issues presented in Day 6 into context of human
relations issues of oppression and prejudice.

The class is divided into groups to summarize and give general reactions to the readings
for one-half hour. Tt..: reactions and information is taken down by individual members.

When the time for group discussion is completed, the instructor will have the groups
briefly summarize and give their reactions to the articles. The teacher asks questions to
the groups who will give short answers.

With the discussion of the articles, it should bring into better context the issue of racism
and other factors presented the day before. This will lead into the next day's activities of
issues of African-American population (Day 8) and the action day (Day 9).

EVALUATION:

By taking part in these exercises, it is hoped the students will develop an awareness of
African-American issues. This should be accomplished by the lecture of day 6 and newspaper
activity of day 7. It is hoped that the students will relate the issues to human relations concepts
that have been discussed in this curriculum project. The grading of this project involves the effort
of the groups and discussion.
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DAY EIGHT

TITLE: Issues of African-Americans Today.
THEME: Color consciousness and discrimination.
SPECIFIC CONCEPTS:

1. Color consciousness is a belief that one's racial identify should be affirmed and
appreciated.

2. Discrimination involves actions or practices carried out by members of dominant groups
or their representatives which have a differential and negative impact on members of
subordinate groups (Andrzejewski 4).

OBJECTIVES--STUDENTS WILL:

1. Understand color consciousness and discrimination better.
2. Know some issues of the African-American community.
3. Identify some similarities and differences from African-American experiences and their

personal experiences.

EDUCATIONAL CONTEXT:
1. Instruction time--one day.
2. Activity is an attempt to have the students have closer contact with people of color either

by having a speaker or viewing a video. In so doing, these issues and general lifestyles
may be presented.

3. Materials will consist of:
\ A A video dealing with current issues, race identity, and race relations. "Liberty",
ABC Video Enterprise, Inc. Address: Films for the Humanities and Sciences,
Inc., Box 2053, Princeton, NJ 08543-2053.
OR
B. A panel, or speaker, (whichever is possible) to discuss issues and lives of
African-Americans. These people should have a variety of backgrounds in order

to present how diverse the population is. Note, this is another idea if video is not
available, but this will not be discussed in the activities to follow. If used, this idea
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will follow the same directions, but have students come up with questions to ask
panel members before the class.

C. Instructors material for vocabulary from Andrzejewski.

TEACHER/LEARNER ACTIVITIES:

1. Beginning of the class bring up the concept of color consciousness. Give examples from
the last two class days. The concept should be a connector for human relations issues
discussed in the past (i.e., oppression, prejudice, racism).

2. After successfully understanding the concept of color consciousness, have the students
take out a blank sheet of paper. Give them directions first to look for color consciousness
in the video "Liberty". Second to rigat down African-American issues that are presented
in the video. Third, right down questions they would like to know about
African-Americans.

3. Then show the video "Liberty" from Capital Cities/ABC Video Enterprises. This video
discusses race relations in the 1990s. Also, it 'ooks at what extent should
African-Americans strive to maintain cultural heritage or assimilation into American
society. It is unique in that it discusses these issues with a group of white and
African-American high school students and then later with a mixed-race group of college
students. This should have the effect of bringing issues closer to the students
understanding.

4, Day will end with the video, but issues discussed in the movie and questions on students
papers will be used on the next class day.

EVALUATION:

For this day, evaluation comes in the form of the responses on the students papers and the
discussion to follow the next day. All of these should be related to issues and human relations
concepts.
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DAY NINE

TITLE: Evaluation and Action Day.
THEME: Dealing with Racism.
SPECIFIC CONCEPTS:

1.

2.

3.

Racism is the systematic oppression and exploitation of human beings on the basis of
belonging to a particular racial group.

Racism is intentional or unintentional.

Racism is prejudice with power (Andrzejewski 6).

OBJECTIVES--STUDENTS WILL:

1.

Demonstrate what they have learned about racism by a take home short essay test.

2. Making sure the students understand the concepts and issues involved on the Human
Relations Term Sheet.

3. Describe constructive ways of channelling personal power towards societal change.

4, Provide a forum for future discussions of racism.

EDUCATIONAL CONTEXT:

1. Instruction time will be one day unless there is need for additional time the next day.

2. The activity provides an opportunity to expand into other human relations issues or other
oppressed groups.

3. Materials will consist of:

A Take home essay Test sheet with directions (Attachment 18).

B. Contact with a population of African-American tenth graders. For the class to
have a beiter understanding of African-Americans, there must be some contact
with the population that has been studied. This activity involves having a group
discussion between the class and another group of 10th graders from an
African-American background. This could be accomplished by the class going to
another school, the other group coming to our school, or video hookup between
the schools.

18
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TEACHER/LEARNER ACTIVITIES:

1. At the beginning of the class the instructor will hand out a take home written exam
(Attachment 18). This will be due in three days, and the instructor will read the directions
to the students (Attachment 13).

2. In some form (video hookup, travel to another school, or another group comes to the
school), a group of African-American students will have a discussion session with my
class. The rationale for this activity is: first, there needs some contact between the two
populations; second, it brings all the human relations issues to a functional level (everyday
level); finally, it presents an opportunity for the students to ask questions to gain a better
knowledge of African-Americans. This is an action day in that the students begin to
learn how to interact with African-Americans and take abstract concepts and see how they
apply in the "real world".

3. The discussion is in an open forum. Students are asked to supply questions they have or
from the video exercise of the day before.

4. The instructor can ask questions to initiate communication back and forth from the two
groups. Some questions might include:

A How does racism affect you today?
B. How can some of the problems between the two groups be resolved?
C. Is there a lack of opportunities for African-Americans; etc.
5. The day will end with the discussion. The activity could be followed up the next day with

a class discussion or proceed on to discussion of another oppressed group.
EVALUATION:

All in all, this curriculum project has focused on African-American issues relating to the Civil
Rights Movement of the 1960s and to the 1990s. The students should have a better knowledge of
the power structure of the nation and of how institutions can limit certain populations of people.
This all evolves around human relations issues. The students will be graded on how well they
understand the concepts as demonstrated by the essay test. Other evaluations include group
discussion, different projects completed, and interaction between different members of the
discussion groups. Again, I hope this project is a beginning to a study on other racial groups and
also different -isms.
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ATTACHMENT |

A GROUP OPPRESSED

NOTE: This short history of the African-American experience in North America is to show
how the group has been oppressed by the systems in place. The essay does not,
however, show the cultural side of African-American history that is equally
important.

The slave trade brought African-Americans to North America from the 1500s until the Civil War.
The slaves were defined as property and denied the rights given to other members of society.
Families could be broken up for any reason the owner desired. Slave owners used their power in
several ways to maintain their dominance over their slaves. They demanded absolute obedience,
and to question authority meant physical punishment. The slaves were taught to defer to their
masters and to accept their own inferiority. They were taught to identify with their masters'
economic success. Finally, slaves were made to feel dependent on their masters, primarily by
restricting their education (Nash 64-69).

After the Civil War, the newly freed blacks remained powerless. They did not have the skills and
resources to break away from their dependence on whites. Because whites owned the land,
African-Americans were forced to enter into sharecropping agreements where they would farm
the land, take all the risks, and return a percentage of the crops harvested to the owner.
Typically, the sharecropper would borrow on the next year's crop to purchase equipment, food,
and clothing. In this way a cycle of indebtedness developed that bound the sharecroppers as if
they were slaves (Norton 457).

During this same period many states passed "Jim Crow" laws mandating racial segregation in
almost all areas of life. These laws, which legalized white domination, remained in effect until
about 1965.

Although the Fourteenth Amendment gave African-Americans the right to vote after the Civil
War, the white majority in the southern states used a variety of intimidation methods. Those who
tried to vote were often beaten, lynched, or their property was destroyed. If they did vote, the
only chuices were candidates selected by whites. Legal obstacles also prevented
African-Americans from voting. Literacy tests and poll taxes prevented many from voting
because of a lack of education and being poor. The Twenty-Fourth Amendment (1964)
prohibited literacy tests and poll taxes (Nash 582-586).

Beginning with World War I, African-Americans began to move from the rural south to the urban
north in order to work in industry short workers because of the war. After the war,
African-Americans experienced large-scale discrimination because when the soldiers returned
home jobs became scarce (746-747). World War II created a new demand for more workers in
the north, and so an increased number of African-Americans migrated from the south.
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African-Americans had served in the war and helped produce products in industries, and their
population was concentrated in the cities. As a result, following the war, African-Americans were
unwilling to accept continued discrimination (904-08). These and other factors led to the Civil
Rights Movement of the 1960s. The results of the 1960s included favorable legislation and court
decisions, but still African-Americans could not overcome discrimination and difficult economic
conditions.

© 1992 Christopher Czech




ATTACHMENT 2
QUESTIONNAIRE
DIRECTIONS: Answer questions to the best of your ability. This will not be

turned in, and your views are confidential unless you are willing
to present them.

1. Do you have any friends who are African-Americans?

2. How do your guardian(s) react to African-Americans?

3. How do you react when you have contact with African-Americans?

4. De you live by any African-Americans? If "Yes", how many?

5. What are some stereotypes of African-Americans?

6. Do you feel African-Americans are treated fairly by different institutions? Discriminated
against?

7. Do you see racism in your everyday life? Explain.

8. Give your general feelings about African-Americans.

© 1992 Christopher Czech
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ATTACHMENT 3
HUMAN RELATIONS TERM SHEET

o African-Americans--

0 Blaming the victim--

0 Color consciousness--

o Discrimination--

Types of:
1. Isolated discrimination--

2. Small group discrimination--

3 Direct institutional discrimination--

has

Indirect institutional discrimination--

0 Ideology--

0 Institution--

0 Institutional racism--
0 Oppression--

0 Prejudice--

0 Racism--

24
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ATTACHMENT 4

TOTAL NATION'S INVOLVEMENT IN THE CIVIL RIGHTS MOVEMENT

DIRECTIONS: Use the following dates to investigate the events provided in

10.

Chapter 17, "Or Does It Explode?" by Howard Zinn. Work in your
groups to find the information. First, generally piot on the
following political map where the events took place. Then on the
space provided or on another sheet iist: (1) The event; (2)
Groups/people involved; (3) What the event was about; (4)
Results.

End of 1955 (p. 442).

February 1, 1960 (p. 444).

May 4, 1961 (p. 444-45).

Winter 1961 (p. 446).

Summer of 1964 (p. 447).

Summer of 1963 (p. 448).

August 1965 (p. 450).

Summer of 1966 (450-5).

1967 (451-53).

Spring of 1968 (453-454) (HINT: Martin Luther King spoke out on )

© 1992 Christopher Czech
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